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THE CRICIN QF TH!S COCUMENT BEST COPY AVAHIB‘[E"

e author of this docunent is exposed by the nature
of tiis work to critical auestions from various aniences :
viggﬂ busy administrators and teachers who wish to understand
rescarch without necessarily becoming statisticians,
from scholar!ly experts who wonder why busy adminisirators and
busy teachars do not |isten to their sage counsels,
from graduate students and their advisors who want to get
funding for ideas that are interesting to full time
students but not to the typical philanthropic Foundation,
Yrom feltow researchers who feel they know a little about a

ot of topics and are ready to keep on learning.

Each of these eritical audiences asked gucstions
that were ditficult to answer when one got down to issuesvand
0 situations beyond generalities. The answers giQen on these
occasions are not repcated here. That would be a multi-volume
tome. Here you will find a common thread running through each
question and answer.

This conviction boils down to the belief that
THERE S A.FIRM CONNECTION BETWEEN EDUCATIONAL RESEARCH AND
PRACTICE. 1in other words, both researchers and practitionsrs

want RATIONALITY, OBJECTIVITY, SYSTEMAT(ZATION, AND ANSWERS.

These answers must be based upon the available evidence.

and



© THE HTiL|ZAT%ON'UF THIS DOCUMENT

QUESTION==—e = ~~==This vage is intended o ask the couestion, “Whar will
my readers want to do with wmy findings and methods?” in such a
way as to go beyond the researcher-centered incuity, "What do |

want to do witn .y research?”

ANSWER - v w e e e KNOQWLENGE. OB JECTIVES

The reader shoul!d be able to
SYSTEMATIZE THE DATA he reads in this research survey
TRANSLATE THE INFORMATION he recads about in this

document into better rescarch designs

PERFORMANCE OBJECTIVES

The reader shouid be able to
WRITE RESEARCH SUMMARIES inwa format that will

interest more rcaders in less time
than undigested ‘tonclusions

VISUALIZE FOR OTHERR exactly what can be done
with the results obtained clisewhere

TRANSPLANT HIS RESEARCH either in toto or in part

to places where it wi!l take root

ATTITUDE OB JECTIVES

The reader should be able to

VALUE ACCURACY in gathering data and in interpreting
it in an understandable fashion

STRESS THE ACTdAL FACTS he discovers in his research
the way they are and pnot in the way he
would want them to be .

- MAKE RESEARCH THE BASIS FCR SIGNFICANT DECISIONS fully
aware of the dictum that decisions are
e only as good as the information upon
which they are based




3.

PROUUCT$ CEONATIONAL AND INTERNATIONAL SiGNIFICANCE

Cducators want things tliey can use; thcese usable items
arc impediately transplantable intc another program. Such usable
items go ence step beyond useful items, which might fit in somewhere:
maybe, as objectives (DIMENSION 70"},
or as evaluations (DIMENSION "E™),
cioas PS;OUPCQS (DIMENSION "R™).

) fach one of these dimensions is subdividable into

domains, =such as

the knowicdge domain (cognitive) (DCMAIN "Kf),
or the performance domain (DOMAIN "P")
2 ’

(psychomotor)

or the attitude domair (affective)

(DOMALY "A"),

Most researchers ask, “What do | want to do with

my research?”

instead of incuiring, "What will my readers want
to do with my findings and methods?”
| Thus, they write research-which is vital to the
researcher and merely interesting or literary or scientific
to the reader.
Te avoid, to remedy, and to anticipate this difficulty,
researchers are urged to identify any part of any research with

nine codes : KO, KE, KR, PO, PE, PR, A0, AE, AND AO. The next

page deoes it for this research page by page.

KQ = Knowledge Objective PO = Performance (Objective
KE = Knowledge Evaluation PE = Performance Evaluation
KR = Knowledge Resource PR = Performance Resource
AQ = Attitude Objective
AL = Attitude Evaluation

AR = Attitude Resource



TRALNING MATRIX

THIS STUDY

o7
GUIDE

Penetrate the needs
of olhers {page L1)

Assess wiilingness
to change (page 11)

PO

PO-~1:

PO=2:

Change when necessary
(page 11)

Get your rescarch
off the dusty
library shelf
(page 20)

AO

AO-1:

AO=-2:

Be willing to help
(page 11)

Achieve results
(page 11)

=7

KR Fretest (page 5)

Simplify your
introduction (page 6]

Anticipate
applications
(page 17)

PE~1:

PE~-2:

PE=3:

PR Pretest (page.6-7)

Simplify wvour

‘vocabulary (page 16)

Develop professional
contacts (page 18)

AE

AE-1:

AE-2:

AE-3:

AE Pretest
(pages 8-9)

Devélop feedback
with reader

(page 16)

Be flexible
(page 17)

KR=3:

Can a research
project have more
than one objective?
(pagesz 12-14)

Davelop the
generalist's point
of view (page 20)

Write in for more
information

PR

(page 23)

PR~1:

PR-2:

PR-3:

Some steps you can
take to vitalize
your research
(page 15)

Talk about daily
problems (page 19)

Poinlk 'n some
possit® <changes
(page zz)

AR

AR-1:

AR=2:

Under~utilizing and
over-utilizing
research (pages 10-
11)

Find out what readers
can't do for them-
selves (page 21)
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KNOWI'EDGE EVALUATION PRELIEST

Fur the following questions, look at the title of the document
under study., You may use the document upon which this study
guide jis based, or you way use any other reseszch study you
wish te apply to vour own classroom teaching. Answer each

question by civeling '"yes" or

L.

~3

1" "

no
Is the title too long?

Does skimming rapidly through the book make vou feel
that this study is much too statistical for you?

Is there something about the thickness of the book
that makes vou feel that this research project is
much too technical?

Does the menticning of a specific city or srvate or
province in the title make yecu cenclude that this
book cannot apply to you since you live elsewhere
geograpnically?

Does the date of the research cited in the title
lead you to conclude that this material is outdated?

Does the date of publication lead you to believe

that more time was given to the statistical analysis

of the data than to the actual gathering and application
of the data?

Is there indication somewhere in the title or the inside
cover oi where you can write to get other copies or
additional information?

Is there an indication somewhere in the title page or
inside page of the phone number you can call to get
immediate answers to questions you might have about
this document?



O

ERIC

Aruitoxt provided by Eic:

Directions:

YES

YES

YES

YES

YES

YES

YES
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NO

N0

NO

NO

NO

NO

NO

NO

PERFORMARCE EVATLUATION PRETEST

For the following questions, don't try to tead the book.
Pretend vou ave a reader who is picking it up, holding
it in his band, and trying to form a general opinion.
Answer each of these questions with yesg or no to express
yeur opinion. Again you may use the research work being
studied or another one of your choice.

Is the inside cover blank?

Pick up & popular magazine. 1Is the inside cover filled
with a high price advertisement to attract your attention?

Do you find anywhere in the obvious locations (front
cover, front inside cover, back inside cover, back
cover) any indication of the main ideas of this
research and how you can use it?-

Doas this research seem desi .ned for you if you lived
in an ivory tower of doing nothing but research all
day long?

Does this research seem designed for you if you are
busy all day long with a large group of ‘students?

Is there anything in the physical appearance or sgize
of the book that attracts your attention.

Is there anywhere obviously pinpointed that gives you
a very brief, overview of the content?

Is the document much too thick to be conveniently
carried by you?

Can you think of any logical reason why this book was
printed on one side only?

¥lip to a typical table. Do you find vight next to this
table an explanation of the results that are contained
therein? '
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YES

YES

<
Q

NO

NO

NO

Does the format and style of the table inspire you to
spend the necessary time needed to understand it?

Do you find any graphs or other interesting illustrations
that will immediately attract your attention with the
wost important message of the book?

Is the table of contents analytical enough to get
its main point across to vou in a few minutes?

Is the table of contents merely descriptive?
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ATTITUDE EVALUATION PRETEST

Loolk over the objectives of this study. In thisz particular
decumant thoe objectives are contained on pages ! te 6. You
way use the following questions with any set of objectives
in order to find cut hew you react to the purposes proposed
by the author or authors. Mark your indications with yes
or mo.

L. Does the very first paragraph cf the text explicitly
state the objective of the research?

. Does the very first paragraph or paragrapbs give only’
A very vagua introduction to the objectives?

3. Early in the statement of objectives themselves are
you introduced to a miscellany of factual data that
is not directly cornec.ed to the objectives?

4. Are each of the objectives or goals of the study
numbered?

5. In each of the goals of the study is the action verb
underlined? :

6. 1In each of the goals of the study is the action verb
centered upon vou the reader?

7. In each of the goals of the study is the action verb
centered upon the autlior or authors?

&. Is the action verb of the objectives clear to you?

9. Does the linking of one objective to another appear
logical to you?

10. Does merely reading the objectives suggest to vou
a nuwber of practical applications?
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12.

L /

is thiere anything in the objectives to make you think
thiat the claims of the author or authors have been
proven?

Is every technique used to attain these objectives

.clearly defined?

Are the objectives presented in such a way that their
ramificat:ions can be clearly scen?

Do the objectives of the research clearly indicate
2 number of wviable alternatives?
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HSDER-UTIVIZIRG RESTDARCH AMD OVER-UTTLIZING RESFARCH

The eousumers of research are doomed to stagnation IF they change too
slowly.
The consumers of research are doomed to desecration IF they change too

rapidly.

This «<onstant paradcex of teaching is something that must be faced
squarely by every practitiomer. This choice of what to do and when to do
it is something that cannot be decided by a researcher isolated Erom your
classroom or school situation.

Try out a few yes-no questions to make this point clearly.

YES NO 1. Three highly personal interactional situations are
marriage, teaching, and medicine.

TES NO 2. Each one of these interactions can be seen in three
different ways: (a) doing FOR, {(b) doing TO, and
{(c) doing WITH.

YES NO 3. The model of DOING FOR can be seen in the.case of
the omniscient, omnipotent, and active doctor,
teacher, and spouse doing everything for the

unknowing, weak, and passive recipient.

YES NO 4, 'this model presupposes that the knowledge objective
of the teacher is to be omniscient.

YES NO 5. This model presupposes that the performance objective
of the teacher is to be oznipotent.

YES NO 6. This model presupposes that the attitude objective
of the teacher is Lo be active.

YES NO 7. The model of DOING TO presupposes a psychological,
distortod, and symbiological relationship.

YES NO 8. The knowledge objective of this model is to register
the psvchological necds of each other.
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YES

YEZ

YES

TES

YES

YES

the followinge questions.

NO 9.
NGO 10.
no  il.
NO 12.
20 13.
RO

P
B
.

The performance objective of chis nwdel is to distort
the neoeds of the otlicr to rale them romplewentary with
one's own needs. .

The atticude objective of this model is to develop
interpersonal symbicsis.

The model of DOING WITH presupposes a cooperative
relationship rather than the classical relationship
of DOIRG FOR and the curious relationship of DOING TO.

The knowledge objective of this model requires each
particivant to penctrate the needs of the other, to
assess the willingness of the other person to change,
and to relate Lo one another.

The performance objective of this model requires each
participant to stand by, to change as necessary, and
to respect the other.

The attitude objective of this model requires a
mutual calm, a willingness to help, and a readiness
to achiave results.

As vou the reader go through a piece of research, you must ask yoursclf

1. What is

2. What is

3. What is

this research DOING FOR me?
this research DOING TO me?

this reseavrch DOING WITH mea?

Answering these three questions will help you avoid the pitfalls of

changing either too slowly or too rapidly.
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CAN A RETEMRCH PROJECY UAVE MORE HAN ONE OBJRCTIVE?

This questien is wore than rhetorical. Tt is asking a very practical
gusstion that has at least two subcompenents, on the knowledge level.

YES N0 Ki-1: = It is better to answer one question accurately rather
than answer ten questions inaccurately.

7FS NO E~2: It is better to divide one's resources among a large
number of questions rather than to concentrate all
of ona's resources on one question.

YES No L%-1:  The results of research are designed for the specialist.
YES NG AL-2:  The results of every piece of reszarch may not appeal

to every educator.

YES NO AE-3:  The objective of a specific piece of research should
be general enough to make it interesting to at least
60% cf the educators in a given geographical area.

YES NO PE-1: The educational researcher should be willing to take
care of hundreds aund hundreds of loose ends.

1ES NO PE-2: The educational researcher should not work harder,
but smarter.

YES NO PE-3:  No piece of educational data should be left out of
the final report. : : :

YES NO AE-4:  There should never be any blank space left on a
resedrch questiornaire.

ERIC

Aruitoxt provided by Eic:



As is obvizus from the above evaluation duesxions, thb,knowlodge
evaluacion questions 1 and 2 have many implications in the area of attitude
evaluation and pevlermance evaluation,

Tt would ba v::y;diffiault to give #n answer key to the akave yes-no
cduestions that weuld setbisfy the majoricy of any group of educators that
could be assembled without stacking the deck.

Most piccns of educational research start off with one clearly defined
objective. This cobjective is usually enough to get the project fﬁndcd and
the parsonnel interested. As time goes ong secondery considerations come
to the forefront.

Pecple begin to think that as long as they are sending out a questionnaire,
they might as well add on three, four, five, six, or twenty other pieces of
information that would be interesting to have. . 2

Somatimes, this is a good idea. After all, curiosity is a legitimate
moive.

The difficulty with this last paragraph and its assumption is the fact
that adding on questions to a questionnaire_has the effect of adding on
umecessary objectives to a piece of research. After a while, it becomes
impossible to idéntify for certain the precise objective of a particular
study.

Without prejudice, it can be said that adding on objectives to a piece
of research is 1iké arowing flowers without sitting down to weed out
undesired plants. 1It's a fact of life that weeds grow faster in the
garden than the flowers. This doesn't mean tfat the weeds should be left
there. A good researcher, like a gocd gardener, must sit down and periodically
‘WEed out nonessentials.

O
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1f the rcsesfch&r doesu't do this, the nouessuﬁtials will grow and grow
all over the place, In time, the nonessentials made choke out the resources
nacesgary to kecp the wain objective alive. When this happens, a valuable
piece of research is Tiable to find itself in the category of a mediocre

collection of nmiscellaneous items,
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SOME STF’S YOU ZAN TAKE

TO MAKYE SURE THAT YOUR RESEARCH DOESN'T JUST SIT ON THE SHELF

Here are some stepa you can take to activate your research. ‘If you
carry through on these steps, you can be certain that someone somewhere
will find a use for your carefully designed and carefﬁlly exoccuted research.

People who know a lot don't always rise to places of prominence.

The reaucn ig simple: Theitr knowledge has never been put inte practice.

Some of the people who know a lot rise to relatively great prominence
because they have written. They may not have put their ideas into
practical applications, but at least they have put their ideas into words.
These words have been put into books. The books have been produced, sold,
and distributed. At least something happened in th; economic community
of beok publishing to make their ideas more well known.

As a rescarcher, you want to do more than know é lot. You want to do
nore than write books. You want to improve education. Here are a few
simple steps thai may get you going in the right direction.

Remember, in ghe area of apply{ng knowledge, it's not enough to memorize
these steps. Itis not enough to know them on a high level of cognition.

As a matter of fact, you probably already know them EVEN THOUGH you don't
apply them ncw. Applying them in simple and obvious ways is the secret
of making vour research much more practical. )

Probably, everything you have done in research is useful. In other
words, it could be applied. Very often, the trouble ig that your research
i3 not usable. 1In other words, the qlassroom teacher is not using your
research simpiy because your research was not designed for usability.
Usability demands more than thorough scholarship. It‘demands publicity

and a practical set of directives on how to use your product. Here they are!



STEP 1. Take another look at the introduction to your research.

(&) If there are no objectives for your research stated in the
intreoduction, write down one good ciear whjective thal ties
things together. This objective should tell the rcadex
something he can do with your research.

(B) If you have too many objectives, find the most important
abjective. Place the othar objectives in order. Or, if
you feel braver, forget about them. Let the reader find
out about the sccoundary objectivesin a later section.

STyHp 2: Leok at the vocabularyused in the body of your article.

(A) 1f the vocabulary is difficult, write up a glossary. This
glossary should explain every piece of terminnlogy that is
not part of the layman's everyday vocabulary.

(B) If you already have a glossary, make it more practical.
Under each word used in your article that has a unique
definition, place a small notation at the end of each
definition. This notation should give an example or
an illustration of something the reader can do with this
new piece of terminology. 1In other words, you want to
improve his vocabulary, but more importantly, you want to
improve his reperteire. )

STEP 3: Provide some type of feedback sysztem between you and the reader.

(A} There are many mechanical ways to do this. You can rely
on such things as programmed texts, a series of questions
and answers, self-evaluational instruments, and other types
of feedback systems.

(B) Give the reader a place he can write to for more information.
If vou do this, lve scmething ready te send to the reader
before you make such an announcement. It might be a simple
bibliography or it might.be additional! information. If you:
are previding mainly bibliographies or information, between
the time vou write the article and the time it gets published,
you might try to come up with a concrete application of what
you have written about. Don't try to do this all at once.
Every week or so write down five or six sentences that
pithily sum up what vou are trying to achieve in improved
educational instruction or learning. After a while, you
will be amazed how practical and helpful these short incisive
surmaries are to you and to the readers.

(C) Once you start establishing contact with your readers, try to
preserve their reactions in short significant-Statements. This
collection of a wide variety of points of views will give you the
type cf feedback you need tc improve your product. It will alsc
give you an indication of which way the wind is blowing. This
is the ideal source of insight for your next redaction of the

) original research text.
S
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STEP 4:

STEP 3:

After the above three steps, osk yoursclf, "Heve I a good idea
of what'e o be done with my research?"

(&) Think of the example of the teoucher who intended to twrm
out zrafismen in his high school occupational program, He
had the students foir two and 2 hall hours per day, one hundred
and sixty days a yeur. The ohjuactive of turning out a slkilled
and employable craftsmen is admirable. The resources used to
atrain this goal ave simply inappropriate because they are
inadequate. Two and a half hours per day is made even smallerx
by the bite of setting up the shop and the bite of cleaning
~up the shop afterwards. Such a noble goal must have more
adequate resourcaes.

(B) Tt's the same way with a magazine article. Don't expect
£o change the lives of every reader with. two or three pages.
Lest you be let astray, don't expect to change the life
of a reader by making your article longer and longer. The'
longer your article, the less likely it is to be read.

{C) There is a simple way to improve ynur reader. Start
applying what you preach in day~to-day experiences. Let
your roview or magazine article be auresumé of somcthing you
have done, not merely something you have writtean. In this
way, vour readers will be put in touch with a living tradition
of resources ready and willing to help them. This is one way
to make sure your research dossn't gather dust lying on a shelf.

Be flexible. Allow your research to absorb other research. Also,

allow your resvarch to be absorbed by other research.

(A) If the readar of.your article has to employ your suggestions
in such a way that cach application says MADE IN ELSEWHERE,
then you can be certain that the reader will never fecel
involved. '

(B) Present your research in such a way that it doesun't imply
importing all good jdeas from foreign countries or from
other states. Let your research by the first step to a
world-wide perspective on the part of your reader.

(C) 1If you do this, you will find out that the research you
develop is being used elsewhere. You will not feel the
shock of having to use research developed by others. This
will avoid the manipulation of pre-made and pre-thought
products that really don't fit the needs of the reader.

(D) With flexibility, even when the skills are the same, school
practices are allowed to differ.
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GUIDRLINE L:
bMake sure your guidclines are

to have all the answers.

GUIDELINE 2:

S T ¢ i
PDEVELGOTNY PROFLESTONAT, CONTACYS WIS

Provide a numbar of feedbhack mechanisms.

meetings, phona calls, or cther sources of perscnal contact.

YOUR BEADERS

not orders. Don't pretend

These can be the mail,

Make it

obvious that vou are searching with your reader for the best possible

ways to elicit valid data and valid reactions,

SULDELINE 3:

Stress the matching of performances and timeframes.

This will help

u and otheus to e next vye s olanni vore realistic,
rou I others to make next year's planning realistic

GUINELINE 4:

Do more than pass on printed material. Pass on organized and

carefully edited materials.

speaker at a large meeting.

It's similar to the success of a great

He doesn't say everything to everyone.

He selects carefully those sentences and those examples that will best

help him achieve the objectives for which he isg striving.

AN
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GUIDELINE 5:

Sometimes veseachoers try to make their findings more dramatic than

He

justified ULy pubiication in a journal. This artificial dramatization

bas at lesst one bad side effect: It makes the writer forgen the many
daily activities he does that could interest a wide variety of readers.
After 2 while, a rescarcher finds out that his audience ig not interested
&t all in his spectacular discovery. His audience is interested in the
many findings that have become part of the life style of the researcher.
Thegse small acrvivities, whether they be a certain way of processing data,
of handiing 3 x 5 cards, of summarizing biblicgraphies, of working with a
computer, of giving orders to one's subordinates, of using forms or directives
of imparting advice, or of other such matter constitute. the main concerns
of your audience. They don't want to hear an awful lot about your extra-

cudinary activities. They are interested in what you do as a normal part

K
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GETTING RESEARCH OFY THE DUSTY LIGRARY SHELF

What ycu the rescarchier do will have an impact upon what the readcr
will do after reading your material. In ofder to make the most of this
iﬁpact, you must preplan it. Here are a number of suggestive guidelines
that wmay belp vou get your research more actiou-cricnted.
ACTION 1
Your readers should be ready and willing to tap all available resources .

4, Using resources 1is a performance objective.

B. The readiness to tap all available rasources is founded upon a
specific knowledge objective. The reader must know where to go.
If you spell ocut specific resources you have tapped, you are giving
the reader a model he can imitate. Don't omit such details because
you consider them too pedestrian. These are precisely the details
the reader wants to get from you. If you can't include them in

the article, have these details ready for the follow-up information.

C. The willingness to tap all available resources is an attitude
gbjective. This attitude tells the reader to go beyond his efforts.
It tells the reader to go beyond the local efforts of his school.
It gets him thinking in terms of a regional plan. This development
of a plan is much better than a plan that comes down from the central
offices to all the remote regional centers.

~
ACTION Z:

Your readers won't change their viewpoint from specialists to generalists
overnight.

A. Everycne is a specialist because he understands his job better
than anyone else. 1In this sense, even a generalist is a specialist
at being a generalist.

B. Slecgans can either become valid knowledge objectives or remain
empty phrases. .This is true about the title of your research
articls. Yoy must make it a slogan that sums up a viable piece
of educdtional improvement. Otherwise, your research is doomed
to litcrary analysis, not action application.
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Habits can be seen as lazy repeiition of the same old thing or
as vizble perfornince objectives, Habits require more than '
kicvledye, they reguive rractice. This practicing must not be
counted, it wmusl bu weighed. In other words, quality of the
habic Is wore importact than quantity. IC you try to tell the
reader te do a 100 different things as & result of reading your
article, vou are stressing quantity over quality. Give him one
goud suggestion, gnd let him try it out. IF it works, he'll
come back for more cither by reading other articles you have
written or by getting in touch with you for more details.

Prestige can become either an empty scarch for fame or a
significant sttitude objective. The type of procedurs you want
to  instill in your researcher is that which makes him proud

of his work and proud of his success measurad from a professional
paiut of view. ' '

Pe aware of your qualities and deficits as an educational leader.

A,

B.

W0 matter how learner-centered we get, there is still much the
teacher can do for the learmner. " o

[o matter how reader-centered you get, there is still much you
the researcher can do for the teacher that he can't do for himself.

Hacve arc some things you can provide the reader with that he
might uot be able to provide for himself:

1) A valid clear and precise statement of goals and objectives.

2} An assovtment of evaluation instruments that help .the
reader measure his progress in quantifiable terms.

3) Spell out the timetable in terms of established check points
whereat the reader can wmeasure his progress.

4) 1In all the resources ycu give him, stress continuity and
integration. The reader sheould not be lead into the fallacy
of relying on the add-on effect.

In everything you give to the reader, make sure you are giving
him decision-making situations and choice-making situations
rather than a number of obedience test situations. 1In other
words, the reader must be allowed to improvise and adapt to
his local situation. '
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ACTION 4.
Don't wake the mistake of presuming that your resecarch can apply to
avaly possible classroom situation,

A. You know that given cncugh tiwn 2nd enough money, you can apply
your rescarch almost everywhere. Don’'t fall inte this Fallacy.

B. Don't zry to do something for everyone. Be specific in your
tsdrget population. This moans: specify exactly those readers
who sezm most llkely to apply the research you have done.

C. Even while you're conducting vour research, -+ involve teachers,
© educavors, and laymen in the plonning and leadership process.
In this way, you will be able to ascertain the most likely
target population for your research.

ACTION 5:
Realize that your readers need and want a wzay to change.

A, Very little happens automatically in education. Without manageable,
identifiable, and measurable objectives, the typical reader of
your research will be completely lost about what to do.

B. You must be certain you are developing something new. It doesn't
have to be entirely new, but a mew slant will help. This is much
better than advocating the same old activities, with the same old
perscnnel, with the same old concerns, and with a new source of
funding or a new source of 1nsp1vatlon.

(@]
.

.The label you choose to identify your research doesn't matter too
much. You must provide better choices. Give your reader a
numbher of choices among viable options.

D. In oxder to make sure that dollars and energy aven't anticipated
on wild schemes, stress the priorities of what you are doing.
In this way, you will have one overall model that can be modified
to fit many different situations.

O
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For the compleice ftext of this document,

or for the answers to the various btests and exercises,

send @ SELT-ADDRESSED
STAMPED
ENVELOPE

RRY,

F.I.L,M,S,
Futuristic International Learning Modules System

: Francophone international
» Learning Maodule Systems
27 Noemwoud St (Films)

£ Adhany, New York 12203

This service is available to the following :

Teachers

Professor

Administrators

Graduate Students (with instructor’s approval)
§esearchers

Mdanagement Consultants
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